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A PRIMER: 
An often prevailing assumption in our current culture is; “All 
teenagers are going to rebel, can’t do much except manage 
the damage!” Post World War 2, we actively started catego-
rizing a new demographic, and we called it adolescence. (It 
really is a 20th century construct.) 

It is true that the brain is going through its second most 
important development stage that can last between an es-
timated 7-12 years, and yes it is a time of physiological and 
bio-chemical changes. However, the disturbing thing with 
the new label of ‘adolescence’ was that it had inadvertently 
created, not a segue into adulthood, but rather a hold-
ing pattern for the burgeoning adult that has given them a 
perceived cultural ‘permission’ to continue to ‘play’, but not 
be responsible for growth/maturity.

The social sciences attempted then to define what physi-
ological factors motivated behaviour. One theory posited 
in the early stages of study of this phenomenon was that 
the brain was in a transition phase that maybe needed to 
experiment and rebel in finding its adult identity.

SYNOPSIS
‘Interview with a Partae Girl’ presents a candid and insight-
ful interview with teenager Jenna, who reflects on her own 
journey with drugs. Jenna started smoking at age 14, and 
her drug use spiralled out of control over the coming years, 
with Jenna using increasing amounts of both legal and il-
legal drugs to cope with life. 

While she felt she was in control of her drug use, things 
got out of hand, culminating in a tragic car accident. The 
consequences of Jenna’s decision to drive that fateful night 
have been wide reaching, and ‘Interview with a Partae Girl’ 
examines the underlying issues related to drug experimen-
tation and the many negative impacts of drug use on users, 
their families and friends. 
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reward/exploration process that can lock them into rebel-
lion/experimentation processes. 

What is incredibly important in all this, is that the focus of 
the care-giver and/or educator be more deliberately about 
assisting the emerging adult in developing and fortifying 
social-emotional resiliency and robustness, not accommo-
dating ‘short cuts’ for ‘reward’. 

For example: The following is one chart predicting out-
comes based on what are known as Developmental As-
sets® generated by the Search Institute® and are identified 
as building blocks of healthy development of the emerging 
human being.

“From the age of 14, 
just from making 
those small deci-

sions...That’s where 
it landed me!”

Rebellion or Reward – Experiment or Explore? 

What the emerging evidence is now uncovering, is that 
this process is not a ‘set one’, rather what is important 
is how the brain development and bio-chemistry is en-
gaged by environmental factors (nurture, if you like) that 
significantly impacts how this development manifests; 
values, relationships, expectations and the like, have a 
significant impact on whether the emerging adult brain is 
‘rebellious’ or not! 

The by-play between nature and nurture are incredibly 
important in the ‘recipe’ that is a complex human be-
ing: family environment, values, behaviours, structures, 
discipline, motivators, worldview, brain development and 
epigenetics are all remarkable influencers in this matura-
tion process.

Evidence reveals that if the brain/body is engaged 
properly with exploration of what for ‘functional socie-
ties’ is considered ‘good, right and true’ (a sustainable 
and functional context) then the reward centre of brain 
and gene expression are less likely to experiment and 
thus less likely to seek out things that may serve as 
a ‘short cut’ to reward, like ‘substances’ because the 
brain doesn’t need to. Of course, if substance use is 
introduced into this developing maturing phase, just one 
of the significant impacts is a sabotaging/hijacking of 
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Biology and Behaviour

The following evidence gives us an insight into bio-chemical 
aspects of this;

High alcohol intake in rats during adolescence has been shown 
to increase risk preference, leading to suboptimal performance 
on a decision-making task when tested in adulthood…A history 
of adolescent alcohol use alters dopamine signalling to risk but 
not to reward. Thus, a corruption of cost encoding suggests that 
adolescent alcohol use leads to long-term changes in decision 
making by altering the valuation of risk. Risk preference following 
adolescent alcohol use is associated with corrupted encoding of 
costs but not rewards by mesolimbic dopamine

http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3069180/pdf/
pnas.201017732.pdf 

Also results from the Guttman Scale of Adolescent Substance 
Use indicated that alcohol represented the “gateway” drug, lead-
ing to the use of tobacco, marijuana, and other illicit substances. 
Moreover, students who used alcohol exhibited a significantly 
greater likelihood of using both licit and illicit drugs.

Tristan Kirby MPH, Adam E. Barry PhD,* Article first published 
online: 19 JUN 2012

http://onlinelibrary.wiley.com/doi/10.1111/j.1746-
1561.2012.00712.x/abstract 

Percentage of 6th- to 12th-Grade Youth Reporting Selected High-Risk Behaviour Patterns, by Level  
of Developmental Assets*

HIGH-RISK BEHAVIOUR PATTERN 0–10 ASSETS 11–20 
ASSETS

21–30 
ASSETS

31–40 
ASSETS

Problem alcohol use—Has used alcohol three or more times  
in the past month or got drunk once in the past two weeks. 45% 26% 11% 3%

Violence—Has engaged in three or more acts of fighting, hitting, 
injuring a person, carrying or using a weapon, or threatening  
physical harm in the past year.

62% 38% 18% 6%

School Problems—Has skipped school two or more days  
in the past month and/or has below a C average. 44% 23% 10% 4%

* Data based on aggregate Search Institute sample of 148,189 students across the United States surveyed in 2003.

http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3069180/pdf/pnas.201017732.pdf
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3069180/pdf/pnas.201017732.pdf
http://onlinelibrary.wiley.com/doi/10.1111/j.1746-1561.2012.00712.x/abstract
http://onlinelibrary.wiley.com/doi/10.1111/j.1746-1561.2012.00712.x/abstract
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religious beliefs. They begin to clarify a cohesive set 
of personal values and how they could be used to 
improve their health.

- At Level 8, students describe the physical, emotion-
al and social changes that occur as a result of the 
adolescent stage of the lifespan and the factors that 
influence their own development. They describe the 
effect of family and community expectations on the 
development of personal identity and values. They 
identify outcomes of risk-taking behaviours and 
evaluate harm-minimisation strategies. They identify 
the health concerns of young people and the strate-
gies that are designed to improve their health. They 
describe the health resources, products and ser-
vices available for young people and consider how 
they could be used to improve health.

Level 9 and 10 Health and Physical Education:

- Students examine perceptions of challenge, risk 
and safety in a variety of settings such as in the 
home, school, the workplace and the community. 
They contrast risks that promote personal and social 
growth with those that endanger health.

- Students explore assertiveness and resilience strat-
egies that could be used in a range of situations. 
Using techniques such as role-play or simulation 
games, students are provided with opportunities 
to practise and reflect on the usefulness of these 
strategies.

CURRICULUM LINKS

‘Interview with a Partae Girl’ is recommended for students 
in Years 8 – 12. It can be linked to the following subject 
areas within the National Curriculum: 

Health and Physical Education

Specifically:

Level 8 Health and Physical Education: 

- Students continue their study of the changes as-
sociated with adolescence by identifying what 
changes have already occurred and what changes 
(physical, social and emotional) they can expect 
to experience. They describe the influence of the 
family on shaping personal identity and values. They 
explain how community attitudes and laws influence 
the sense of right and wrong.

- In developing strategies to minimise harm and 
to protect their own and others’ health, students 
consider health resources, products and services, 
and the influences of the law, public health pro-
grams, their conscience, community attitudes, and 
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them. They use health data to explore personal behaviours 
and community actions that contribute to the health of spe-
cific groups. They investigate community facilities available 
for health and physical fitness activities, and explore how 
they might use them to maintain their wellbeing.

Interpersonal Development:

By the time students reach Year 9 they are well into 
adolescence and beginning to see their future as adults. 
Among other thing, they are; developing more supportive 
relationships with their peers, developing intellectual skills 
and concepts necessary for civic competence, desiring and 
achieving socially responsible behaviour, imagining the sort 
of life to which they aspire and building conscious values. 

Personal Learning:

Students increasingly focus on peers, giving and receiv-
ing support. They form partnerships and collaborate with 
groups in order to focus on, comprehend and complete 
tasks. By the end of this stage, students will have generic 
skills such as collecting relevant information, research-
ing, questioning, using creativity and analysis, rehearsing, 
elaborating, organising, judging and applying. They will 
have developed the capacity to plan and apply these ge-
neric skills to enhance learning across a variety of domains. 
Teachers can enhance learning by providing opportunities 
for student participation in projects that occur over extend-
ed periods and are learner directed. Students will be able to 
construct a planned learning framework that allows a task 
to be successfully completed.

‘Interview with a Partae Girl’ can also be used as a supple-
mentary text for senior students studying:

•	 Psychology
•	 English
•	 Health and Human Development

These subjects are not covered by the National Curriculum, 
however, this study guide provides a range of activities that 
can be directly applied or tailored to suit individual subject 
needs at these senior levels. 

‘INTERVIEW WITH A PARTAE 
GIRL’ RELATES DIRECTLY TO THE 
FOLLOWING AUSVELS DOMAINS: 

1. Physical, Personal and Social Learning Levels 9 and 10

Physical, Personal and Social Learning Levels 9 and 10

For the Domain of Physical, Personal and Social Learning at 
Levels 9 and 10, there are four broad strands: 

1. Civics and Citizenship
2. Health and Physical Education
3. Interpersonal Learning
4. Personal Learning

The following competencies are relevant to these Domains at 
Levels 9 and 10, and a study of ‘Interview with a Partae Girl’ 
provides students with a range of content and activities that 
relate directly to these competencies: 

Civics and Citizenship:

At Years 9 and 10, students engage in school, local and com-
munity activities and events in which they practise responsibility, 
decision making, planning, problem solving, cooperation with 
others, social skills and leadership. These could include: school-
wide activities and events, year-level and school governance, 
community service, environmental programs in the local com-
munity, enterprise learning and involvement in local responses to 
national and international issues.

Health and Physical Education:

Students examine the perceptions of challenge, risk and 
safety in a variety of settings. They examine strategies that 
promote safety, including those associated with the work-
place. They also demonstrate an understanding of how to 
express independence, and use strategies for being asser-
tive when protecting their own and others’ health in their 
classroom, home and community. They explore issues re-
lated to their increasing independence, such as the provision 
of services through Medicare.

Students develop greater independence. They seek deeper 
connections between their learning and the world around 
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VIEWING ACTIVITIES
Students are directed to take notes while viewing ‘Interview 
with a Partae Girl’ that will assist them when answering the 
following questions. Following viewing, answers can be 
discussed as a class, providing an opportunity for analysis 
and reflection of the interview and the concepts raised. 

1. Where does Jenna say she should ‘technically be’?

2. What was the event that resulted in Jenna being sent to 
jail? Explain the story. 

3. What was Jenna charged with? How much jail time was 
she given and how long did she serve of that sentence? 

4. What were some of the personal consequences of her 
actions in Jenna’s life from that night? Think about the 
range of people and opportunities she lost as a result.

5. What occupation did Jenna feel was her ‘true call-
ing’ during this time? How did her jail time affect this 
dream? 

6. Who has stuck by Jenna during her journey? 

7. When did Jenna begin experimenting with drugs? What 
reasons does she give for starting? 

8. Despite her negative reaction to smoking cigarettes, 
why did Jenna continue? 

9. What caused her to transition from cigarettes and alco-
hol to illegal drugs? 

10. What happened in terms of Jenna’s social circle once 
she began using marijuana? 

PRE-VIEWING ACTIVITIES

Students are directed to view the short introductory clip ‘No 
Brainer’ before viewing the interview. 

After viewing the clip, answer and discuss the following 
questions: 

1. What point is the narrator making about the derelict 
home? Why do you think he is asking these questions?

2. What are the two major factors that he suggests con-
tribute to the state of the house? 

3. What analogy does he make between the state of the 
house and the human body? 

4. What does our body need to grow well in terms of our 
psycho-biology? 

5. What factors contribute to our ability to ‘choose well’? 

6. What is the best way to minimise harm? 
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Class Debate

‘Interview with a Partae Girl’ takes a strong stance on the 
‘harm minimisation debate’, supporting the idea the drug 
policies and practices should prevent initiation of drug use 
and that there is no such thing as ‘safe’ experimentation 
with drugs – especially for the vulnerable developing brain 
and body.

•	 Break students into groups of 3 and pair them with an-
other group; allocate one group the affirmative and one 
group the negative stance on the following debate: 

“Australia should focus on a Harm Prevention approach to 
drug use rather than a policy of Harm Reduction only.”

Important Note: “Harm Minimisation is the National Drug 
strategy of Australia which has three key pillars. 1) Supply 
Reduction (The policing of drug production and distribu-
tion of illicit drugs and regulating of other drugs) 2) Demand 
Reduction (Educating/equipping and resourcing people 
not take up drugs or get off them 3) Harm Reduction (The 
last resort of helping addicted people minimise the damage 
they do to themselves and others whilst continuing to use 
drugs)

•	 Students are to research their arguments and develop 
a formal debate. Groups will conduct their debates in 
front of the class and teachers are to decide on a win-
ning team from each group.

11. How many times was Jenna using marijuana each week 
during high school? 

12. What is the point the narrator makes about causal drug 
use leading to ‘hard drug’ use and was this true in 
Jenna’s case? 

13. What was the first ‘hard drug’ that Jenna used and what 
impact did this have on her? 

14. Before the night of her car accident, did Jenna ever feel 
her drug use was out of control? 

15. Looking back, how did Jenna’s ‘weekend’ drug use 
affect her during the week? What point is she trying to 
make about this?

16. If Jenna could go back to being 14, what changes 
would she make and what decisions would she 
change? 

17. What was the effect of drugs on Jenna’s inhibitions in 
terms of the photo shoots she took part in? 

18. Overall, what message do you think Jenna is giving to 
young people thinking about trying drugs? 



10

S
C

R
E

E
N

 E
D

U
C

A
T

IO
N

  ©
 A

T
O

M
 2

0
1

4

 - Her drug use leading up to the accident

 - Her reaction to the news of her friend’s death

 - Her response to her own physical injuries

 - Her fears about facing jail time

 - Her hopes for the future and the lessons she’s learned

•	 Students are to research and write a 600 word argumen-
tative essay addressing the following topic:  
“Australia should focus on a Harm Prevention approach 
to drug use rather than a policy of Harm Reduction only.”

•	 ‘Interview with a Partae Girl’ can be used as a supple-
mentary text for senior English students when looking at 
the broad Context area of ‘Identity and Belonging’. With 
reference to Jenna’s story, students are to write a 600 
word expository essay responding to one of the follow-
ing prompts: 

- ‘Our sense of who we are is based largely on our 
feelings about who we are not.’

- ‘Family and community are the most important ele-
ments in helping to shape our identity.’

- ‘Identity is simply our search, through experiences, 
to find where we belong.’

- ‘The search for self-understanding can be confusing 
and alienating.’

- ‘Not belonging may lead to self-destructive behav-
iour.’

Suggested sites for research:

www.nobrainer.org.au

http://www.drugabuse.gov/

www.dontlegalisedrugs.org

http://www.dailytelegraph.com.au/news/opin-
ion/we-are-losing-the-war-on-drugs/story-
fni0cwl5-1227120073137 

http://www.onlineopinion.com.au/view.asp?article=2026

http://www.smh.com.au/federal-politics/society-and-
culture/accepting-drug-use-does-not-mean-condon-
ing-it-20100114-m917.html

http://www.abc.net.au/news/2007-09-13/govt-drug-
policy-should-be-zero-tolerance/668540

Break students into groups and debate the topic: 

Writing Activities

•	 Write a series of diary entries from Jenna following her 
car accident. Ensure the entries refer to and reflect 
upon:

http://www.nobrainer.org.au/
http://www.dontlegalisedrugs.org
http://www.dailytelegraph.com.au/news/opinion/we-are-losing-the-war-on-drugs/story-fni0cwl5-1227120073137
http://www.dailytelegraph.com.au/news/opinion/we-are-losing-the-war-on-drugs/story-fni0cwl5-1227120073137
http://www.dailytelegraph.com.au/news/opinion/we-are-losing-the-war-on-drugs/story-fni0cwl5-1227120073137
http://www.onlineopinion.com.au/view.asp?article=2026
http://www.smh.com.au/federal-politics/society-and-culture/accepting-drug-use-does-not-mean-condoning-it-20100114-m917.html
http://www.smh.com.au/federal-politics/society-and-culture/accepting-drug-use-does-not-mean-condoning-it-20100114-m917.html
http://www.smh.com.au/federal-politics/society-and-culture/accepting-drug-use-does-not-mean-condoning-it-20100114-m917.html
http://www.abc.net.au/news/2007-09-13/govt-drug-policy-should-be-zero-tolerance/668540
http://www.abc.net.au/news/2007-09-13/govt-drug-policy-should-be-zero-tolerance/668540
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DECISION MAKING SCENARIOS
Break students into small groups, allocating one of the following scenarios to each group. Have students work through 
their scenario and then share all answers with the class. Focus discussion on the benefits and disadvantages of each deci-
sion. 

Scenario 1

Susie visits her friend Fiona to watch videos. Fiona’s older sister Angela is 
going to a party and takes them with her in her car. When Susie and Fiona 
think it’s time to go home, Angela is very drunk.

What options do Susie and Fiona have?

What are the benefits and disadvantages of each option?

Scenario 2

Matt is very happy because Maria, the girl he has a crush on, has agreed 
to go to a party with him. Matt wants to impress Maria and not embarrass 
himself. He wants to have a couple of drinks but not get drunk.

What can Matt do to make sure he doesn’t get drunk? Give him as much 
advice as you can.

Scenario 3

Adam and Josh are at a party. Josh has had quite a lot to drink and starts 
picking on other people. Adam is sure Josh is going to get into a fight 
unless he stops annoying people.

What are the various courses of action Adam can take to try and stop Josh 
getting out of hand?

What are the benefits and disadvantages of each?
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Scenario 4

Anna is having a great time at the party: good music, good food and she 
has met some terrific people. Her friend Bella has had a lot to drink. Bella 
feels sick, vomits and collapses.

What choices does Anna have?

What are the benefits and disadvantages of each?

Scenario 5

Han’s parents let him go to Clare’s party as long as he promises not to 
drink. Han agrees. When he gets there his friends offer him drinks. Han has 
to explain to his friends why he is not drinking.

What are the various ways Han can deal with his friends’ questions? 

What are the benefits and disadvantages of each and which do you think 
would be most effective and why? 

Scenario 6

Christina and Julie are having a party while their parents are away. They 
ask their friends to help organise the party so that they reduce the chances 
of having any trouble.

What sort of advice would you give them? List as many things as possible.
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•	 You are members of a creative team working for a well-
known Advertising Agency that has a reputation for in-
novative campaigns. Your agency has recently entered 
a competition for a large contract with the Alcohol and 
Drug Foundation of Australia.

•	 Your team needs to complete one of the following com-
ponents of your Campaign:

- Eye-catching pamphlets for adolescents with statis-
tics, information and images, designed to educate 
about your allocated drug.

- Eye-catching pamphlets for parents and adults de-
signed to provide information and statistics, as well 
as the current laws on your allocated drug in relation 
to purchase and consumption. You should also pro-
vide information for parents on how to initiate and 
conduct a discussion with their children about drug 
experimentation and use.

- A set of attention-grabbing posters with the purpose 
of being displayed around schools and community 
venues. These posters will have information and 
statistics about your allocated drug in Australia, and 
provide a range of alternative activities that adoles-
cents can enjoy.

- Create an Android or IPhone App designed to pro-
vide handy information about drug awareness (facts, 
figures and guidelines, strategies for saying no, sup-
ply and consumption laws, where adolescents can 
get help and suggestions for alternate activities).

EXTENSION ACTIVITY
Visit the following site: www.nobrainer.org.au

This site is dedicated to supplying education and informa-
tion resources to teachers who want to further educate and 
inform their school communities on the issues raised in 
‘Interview with a Partae Girl’. 

Teachers are encouraged to use the resources contained 
on this site to present proactive and preventative messages 
on alcohol and other drugs to your school communities.

Drug and Alcohol Prevention Campaign

•	 Divide students into small groups, allocating one of the 
following drugs to each group:

- Alcohol
- Marijuana
- Cocaine
- Ice
- Ecstasy
- Heroin

(Teachers may add to the list depending on the number of 
groups)

Present each group with the following instructions:

http://www.nobrainer.org.au/
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